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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED
I .

THE PROBLEM

Statement of the problem.

The purpose of this study

is to gain a better understanding of the place of competitive athletics in the elementary schools.
Importance of the study.

The importance of play is

increasing in our society as people do less and less
strenuous work and have more and more leisure time.

Urbain-

ization, technological advances, and improved transportation
leave children as well as adults with much more leisure time
and rob them of activities that once furnished all the
physical activity needed for healthy development.

People

spend more and more time riding instead of walking, watching instead of participating, and giving more and more time
to sedentary activities instead of activities involving
physical effort.

For many people play is the only means

of physical exercise available.
As play becomes more important in our lives, it becomes increasingly obvious that one of the objectives of
our physical education programs in the schools should be to
teach children to play and to enjoy play.

Our physical

education programs must be more than body building exercises
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and drill in skills we oonsider important for body development.

We must nurture a love for physical activity and teach

them skills which can be used for leisure time activity later
in life.

Dr. Menninger (23:42) found in a survey that the

well adjusted person learns to play and includes play as an
important feature in his life much more frequently than the
maladjusted person.

Acc,ording to Dr. Hein (13: 6), the child

has a natural craving for activity, which is nature's way
of providing for healthy physical development, but as we
grow older we may learn to dislike exercise, especially if
it is made unattractive in some way.
One of the most interesting and exciting forms of
physical exercise is athletic competition.

For young and

old alike there is satisfaction and enjoyment in competition,
whether we are a participant or spectator.

Dr. Menninger

(23:42) says competitive games provide an unusually satisfactory outlet far the instinctive aggressive drive.
Children are going to play competitive games.
Whether they play in highly organized leagues, such as Little
Leagues, or whether they play in unsupervised sandlot and
recess games, we can be sure they will play.

Recreation

and education leaders should cooperate to furnish the leadership to establish educationally sound recreation programs.
Too often school people have closed their eyes to the
problem, criticizing any and all programs that are spon-
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sored by other agencies or groups.

If schools offered pro-

grams that met the needs of the youth, there would be no
need for outside programs.

Schools have done nothing---

then raise a furor about programs sponsored by other agencies
which compete for the children's time (7:16).
There seems to be little uniformity among school
administrators regarding policies and practices in elementary school athletics.

Phebe Scott (32:55), in a survey of

attitudes toward elementary school athletics, found wide
differences of opinion on elementary athletics among teachers
and administrators.
Throughout the nation there is considerable interest
in the promotion of competitive athletic programs for
elementary boys and much has been said and written both
for and against highly competitive athletics for elementary
age children.

Chapter II of this paper will review the

characteristics of the elementary age child, especially as
they relate to physical education, and the literature for
and against competitive athletics for elementary age children.

In Chapter III a list of criteria will be developed

from the literature discussed in Chapter II, and used to
evaluate the various types of programs now in existence.
The final chapter will be a summary of this paper, conclusions drawn from the stµ.dy, and recommendations for
further action.
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II.
Competition.

DEFINITIONS OF TERMS USED
Th1;1 rivalry or struggle between two or

more persons for a common goal.
Interscholastic athletics.

Athletic contests be-

tween students of different schools.
Intramural athletics.

Athletic contests between

students within a school.
Elementary school child.

For purposes of this study,

only students in grades four, five and six, since younger
children are not generally included in athletic programs.
Feeder programs.

Athletic programs in elementary

and junior high schools designed to develop players for
high school varsity teams.

CHAPTER II
SURVEY OF LITERATURE CONCERNING ELEMENTARY ATHLETICS
I.

CHARACTERISTICS OF THE ELEMENTARY CHILD

Before we intelligently can evaluate a program of
activities for the elementary school child we need to take
a good look at the child and see what he is like.

All too

often activities for the elementary child are modeled after
the programs designed for his older brothers and sisters in
high school, or designed for the purpose of entertaining
adults.

It must be remembered that a child is not a "little

adult" but a child, with different standards, goals, drives,
likes and dislikes.
The characteristics given here are, of necessity,
broad generalizations and the author realizes that a great
many individuals will not fit the descriptions given.
Intellectual characteristics.

The elementary school

child is developing reasoning ability and an increased
attention span.

He now is able to keep at one task or act-

ivity for prolonged periods of time, providing it is challenging.

He is interested in improving skills and is

willing to practice something for which he feels a need.
He is not yet so inhibited that he can not be original.
likes to have a hand in decision making and now is quite

He
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capable of making good decisions (16:37).
Social characteristics.

The elementary age child is

entering an age where peer approval is becoming increasingly
important.

He follows group standards willingly, and finds

gangs, clubs and other peer groups of vital importance.

He

likes responsibility and is becoming increasingly able to
cooperate both with peers and adults.

The elementary child,

is less self-centered than his primary counterpart and enjoys team games (16:37).
One of the most outstanding social characteristics of
elementary children is the high value placed on physical
skill.

Hardy (12:366) found in a study of elementary school

boys and girls that the best liked pupils were markedly
superior to the others in tests of physical achievement.
McGraw and Tolbert concluded from their study of the relationship of sociometric status and athletic ability that boys
achieve more popularity through participation in athletics
than in any other way (20z72-80).
Physical characteristics.

The elementary child is

going through a period of uneven growth.

Some elementary

children, especially girls, are approaching pubescence while
others are still very much "children."

Lungs and digestive

systems are growing rapidly; and the heart is not yet fully
developed.

They are very active, but easily fatigued.

Eye-
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hand coordination is markedly improving and they are becoming increas,ingly capable of mastering more intricate physical skills (16:36, 5:67).

Girls are growing more rapidly

than boys and are reaching an age of conflicting interests.
Elementary age girls still enjoy "tomboy" activities but
are beginning to feel social pressure to be "little ladies."
Needs and desires.

As was mentioned earlier, the

elementary age child needs to achieve a certain degree of
mastery in physical skills to gain social acceptance.
needs and desires active, vigorous outdoor play.

He

He likes

rough and tumble physical contact play and team games.
needs to feel he is a part of a group,

He

He now is mature

enough to benefit from skill instruction and practice, but
it must be interesting.

He practices best if the "drill"

is made into a game (16:37).
He needs a varied program to meet the needs of different ~~turity levels and to give him a chance to try many
different activities.

There should be enough variety so

everyone can succeed at something (25:10, 1:36).
The gap in ability between boys and girls is widening
and for m~ny activities they should be separated (16:37).
'·

The girls often still prefer to compete with the boys, however, choosing to compete on an uneven basis rather than be
branded "sissies."
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The elementary child prefers games of longer duration,
and games involving risks.

He loves competition, either

individual or team, although he is still very much selfcentered and needs instructiLon and guidance in playing "for
the team" (35:37).

He does not like games that are too

highly organized or that have complicated rules.
he wants action.

Above all,

He is not content to have an inactive part

in a game and will often wander off if forced to be a substitute.

According to LaSalle (16:5), "Children must have

from four and one half to six hours daily vigorous exercise
for desirable growth."

They will not get this standlng

around waiting their turn at bat or sitting on the bench
waiting a chance to get into the game.
Hall (11:8) says, "Next to the instinct to survive,
the urge to play is the strongest drive in the life of the
elementary school child.

When a choice becomes necessary,

he will miss meals or sleep, resort to deceit and falsehood,
and finally openly rebel to gain the chance to play."
II.

ARGUMENTS FOR AND AGAINST ATHLETIC COMPETITION IN THE

ELEMENTARY SCHOOLS
Physiological aspects.

There seems to be little

agreement among medical men on the effects of competition
on elementary children.

In one study seventy percent of the
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orthopedists polled believed that athletic competition for
youths below high school age constituted a special hazard
in connection with fractures of the epiphyseal area of the
long bones.

In another study more than eighty five percent

of the orthopedists expressed the opinion that epiphyseal
injuries were less prevalent than other bone injuries in
this particular age group

(8, cited by 10:20).

The Committee of School Health, American Academy of
Pediatrics (1:36), states that elementary age children are
particularly susceptible to bone and joint injury because
the growing ends of their long bones have not yet calcified
and their muscles are not developed enough to protect the
bones.

They also feel that bone injury at this age may

interfere with normal bone growth.

Dr. C.

L■

Lowman (2:5:4)

feels movements to encourage highly organized athletic
competition below the high school age are especially dangerous because neither skeletal growth, cartileges, joints, or
muscles are sufficiently developed to stand the strain.
In defense of athletic competition, Dr. Creighton
Hale (10:20) states that scientific research has shown that
competitive athletics do not physically harm normal children.
In 1948 and 1950 the International Congress of Sports Medicine studied this problem and it was agreed by the physiological and medical people specializing in athletics that
there is no physiological harm done to children by competing
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in athletics.

Wear (36:79) feels that children of this age

should not be subjected to great weight-bearing and shearing stresses near the joints of the body, but that if youngsters are known to be in good health and if proper attention
is given to maturation level, clinical evidence indicates
that they will not be harmed physically by participation in
well conducted athletic competition.
Although much is mentioned about the strain of competitive athletics on the heart, scientific evidence indicated
that a normal heart can not be injured by strenuous exercise
(10:20).
Many physical educators feel that football and other
contact sports should be eliminated for this age group and
yet in a survey of two hundred twenty pediatricians, cardiologists, orthopedists, and general practitioners, less than
half of the sp~cialists beli~ved that football should be
prohibited (8, cited by 10:20).
The effect of interscholastic-type athletics upon
the physical growth of children is not entirely clear.
McCraw (19, cited by 10:20) found that athletic

participa-

tion stimulated growth, whereas another study by Rowe (29:
108-16) revealed that pre-high school age children active
in interscholastic athletics did not grow as much as children
who were not in competitive sports.

Wilton M. Krogman,
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director of the Philadelphia Center of Research in Child
Growth, states that this is an age of surging growth and
development and feels that it is a vulnerable age---an age
when the demands of the body for growth are so great that
there is a danger of overtaxing the body's resources {15:12).
Sociological aspects.

One of the strongest arguments

in favor of athletic competition is the sociological value.
Bob Feller (9:80) says, "Sports provide a path to rewarding
friendships.

Sports not only help the shy person find his

niche in the company of others, but they slow down the popoff.

You can't brag your way to success on the athletic

field."
MoCraw and Tolbert {20:80) concluded from their study
of the relationship of sociometric status and athletic ability that boys achieve more popularity through participation
in interscholastic athletics than in any other way.

They

recommended that the social status of all boys might be
improved by exposures to interscholastic athletics.

Seymour

(33:338-46), in a comparative study of certain behavior
characteristics of participants and non-participants in
Little League Baseball, found that boys who participated
went in to the program with more desirable personality traits
and retained this position during and after the program.
They also had a higher degree of social acceptance than the
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non-participant.
Many physical educators agree that athletic competition has sociological value if it is properly supervised by
people who understand child development and have the child's
interests uppermost in their minds (5:230, 26:490).
ais

However,

St. Olair (30:23) points out, competent leadership per-

sonnel is not available for such programs.

Unqualified

leadership with little understanding of child development
could easily lead to the wrong kind of social values---the
development of social "snobs" who feel superior to boys
unable to make the team.

If competent leadership is avail-

able, should we use their energies to develop desirable social
characteristics in a chosen few?

Bennett (3:401) states

that heavy emphasis on one or two team sports performs an
injustice to the other boys and girls who could benefit from
participation in sports at their own level of ability.

All

children need a sense of belonging, of being wanted by a
group, and their acceptance by peers or adults should not
depend solely on their success in highly competitive athletics (1: 37).
Emotional aspects.

Those opposed to competitive

athletics for elementary youngsters contend that they are
not able to stand the emotional stress of highly competitive
athletic games.

Dr. Bucher (5t18) cites several illustrations
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of extreme emotional pressure which Little Leaguers are
under: Defeated players cried like babies and further vented
their grief by wrecking the hotel lobby during a Midwestern
state finals, and boys playing in a Minnesota state tournament were effected by loss of appetite, upset stomach,
insomnia., tears and homesickness;.
However, Skubio (34:342) used the Galvanic Skin Test
in a study of the emotional effects of competition and found
that boys were no more stimulated by competition in Little
League games than they were by competition in physical education classes.

Powers (28, cited by 10t21), in a study of

the effects of interschool athletics on the physical wellbeing, mental health and social acceptance of elementary
age boys, reported little difference between the effects of
intramural and interscholastic participation with the exception that interscholastic competitors improved significantly
more in "behavior immaturity" and "feeling of inadequacy."
Salz (31, cited by 10:19) utili~ed five personality tests
and found that the group of boys who had been exposed to
varying levels of competitive play, including Little League
World Series, scored significantly higher on personality
tests than boys who did not have competitive athletic
experiences.
There seems to be little evidence to substantiate the
belief that competition, as such, causes undue emotional
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stress on youngsters.

However, as Hess (14:442) points out,

it is the adult imposed standards, artificial stimuli,
publicity, awards, rewards and pressure to win which give
rise to emotional problems in children's athletic competition.
Leadership.

One of the most prevalent arguments

against athletic competition for elementary age children is
that the adult leadership is far from adequate.

Dr. Bucher

(5:18) cites several examples wherein the adult managers of
Little League players have used profanity and been guilty
of vicious heckling practices.

Mr. Ben Solomon, editor of

"Youth Leader's Digest," appearing on a panel forum at Springfield College, said:
Little League leaders generally are untrained volunteers, most of them not the type to lead youth.
Now get this straight. Most of them are trained in
baseball or in other sports but that isn't enough to
lead youth, especially nine, ten and eleven year olds.
They are untrained voluntee:rs, many of them fanatics
---We have some reports already of serious things
done by these so-called leaders of youth (2:19).
Brinley (4:211) stresses the need of the best possible
leadership for elementary school youngsters during their
formative years, but brings out the point that this is almost
impossible under present conditions.

Economic factors tend

to pull the best trained personnel into the more lucrative
high school and junior high school positions, and even into
the colleges.

Few people prepare for a position in elemen-

tary physical education.

Many begin here with the intention
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of moving up as soon as a position is available.
However, Lowman (17:635) points out that children
will always play in "pick-up" games where the liklihood of
injury is great due to lack of uniformity in si~ and lack
of selection.

He feels that such "sand lot" games are far

more dangerous than supervised competition.

In a survey of

Little Leagues, Bunn (2:19) found that sixty five and one
half percent of the managers had some training in youth
leadership.

Of the officers of the Little Leagues in the

various communities over seventy percent had some training
in youth leadership.

Only half of the leagues answered the

survey, however, and it could be argued that those with the
best leadership records would be more likely to respond than
those with poor leadership.
Developing athletes.

One possible aim of an inter-

school athletic program is to develop athletes for the high
school teams, although few admittedly justify their program
on this basis.

Many, such as Newhard (27:21-25) and Hale

(10:19-21), favor an interschool athletic program to meet
the needs of the physically gifted boys.

However, as Newhard

also points out, the boy who is the most gifted and physically mature in elementary school is not necessarily as far
advanced with his peers when he reaches high school.

There-

fore, a highly specialized interscholastic athletic program
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might very well neglect the potential high school athlete.
A follow-up study of the athletic ttfeeder" program
of South Bend, Indiana indicated a low correlation between
those who compete in elementary school athletics and those
who make the high school varsity.

This study also revealed

that those boys who had ample opportunity to develop skills
in a good physical education program are the ones who make
the high school teams (27:22).

According to Wear (36:78-9),

some studies show that as far as benefit to the high school
varsity program, an intramural program is as good as, or
better than concentrated effort in the sport they will go
out for in high school.

Mitchell (2:20) reports that studies

have not proven "feeder" programs to pay off with winning
teams.

Schools which place their emphasis on intramural

competition for all students rather than on a small select
group produce just as good teams as those which have specialized programs.
Many experienced coaches, according to Miller (24:19),
are becoming concerned over the possibility that midget
athletics may actually be driving some potentially fine
athletes away from future interest in the sports they play
in these programs.

The experience of the child unable to

succeed in an activity because of physical and emotional
immaturity may cause him to shun that activity in the future.
We all tend to shun the activities which we are unable to
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perform well.

Many times the child is forced into these

activities by social pressure.
Commercialism.

Some critics of the highly organized

programs outside of the schools, such as Little League,
charge that the values sought are often largely commercial,
and more concerned with advertising, gate receipts, equipment, concessions and other enterprises than the welfare of
the children (24119).

Where this certainly appears to be

true in many instances, many sponsors are well meaning businessmen who have been convinced of the value of such programs.
Also, the advertising value for dollar spent in sponsoring
a team is questionable, especially in light of the difficulties some communities have in obtaining sponsors for their
teams.
Adult entertainment.

The Policies and Plans Committee

of the Missouri Department of Elementary School Principals
(30:23) opposes highly competitive athletic programs because
this type of program tends to be-come a spectator type activity with over-zeailous parents exerting great pressure on
young children to win rather than emphasizing fair play and
good sportsmanship.

Miller (24:20) questions whether Little

League type programs are actually conducted primarily for
boys.

He states that few objective onlookers can witness

the seriousness with which managers bid for athletes, the
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pride of others in being called "coach," or the weighty
importance assumed by league officials, without gaining the
impression that the boys are being used to provide adult
entertainment.

CHAPTER III
AN EVALUATION OF SOME TYPICAL ATHLETIC PROGRAMS IN ELEMENTARY
SCHOOLS
The practices in elementary school athletics are many
and varied, running from the highly organized and elaborate
Pop Warner football and Little League baseball to the "free
play" concept.

It would be impossible to describe and eval-

uate all the different programs now in existence.

Therefore,

an effort will be made to group the various programs into
several general categories, which can then be described and
evailuated.
I•

CRITERIA FOR EVALUATING

On the basis of the recommendations of authorities
quoted in Chapter II of this paper, the following criteria
seem appropriate for evaluating the various types of programs.
These criteria can also be used as guidelines for setting up
a program of athletic competition for elementary age children.
1.

Programs of games and sports should be based on

the developmental level of the children.

Rules should be

simplified to suit the age level of the children, and body
contact sports, such as tackle football, should not be
included in any sports program for boys under twelve.
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2.

Programs should provide a variety of activities

which meets the needs of all children.
3.

Competition is inherent in the growth and devel-

opment of children and should be aided to develop normally,
not suppressed nor overstimulated.
4.

Well trained leaders with an understanding of

child development and an interest in the child's welfare
are essential to insure healthy development of competitive
drives.
5.

Adequate health safeguards , should be provided.

Children should compete only against children of the same
maturation level; physical examinations should be given;
injured or fatigued children should not compete.
6.

Publicity, commercial sponsors, partisan spec-

tators, cheerleaders and other adult pressures place undue
emphasis on winning and should be avoided.
7.

Oompetition should be on a local level only.

State and national tournaments and travel beyond the immediate neighborhood are undesirable.
8.

Competition between schools should be informal

and should stress social rather than competitive aspects.
9.

Students should have a part in planning activities

and in officiating games.
IO.

The activities in the program should grow out of

the regular physical educatiion program.

2:1
11.

The program should include activities which will

have recreational value later in life.

Individual, dual and

team sports should be included.
12.

Participation should be voluntary.

should not be pressured into

II.

Students

participation.

EVALUATION OF SOME TYPICAL PROGRAMS

Commercially sponsored leagues.

The commercially

sponsored leagues, such as Little Leagues, are patterned
after adult games.

Some changes are made, such as smaller

fields, but the intricate skills and complicated rules of
the adult "pattern" are imposed upon little boys.

Little

consideration is given to variety; these programs concentrate
on the big three---football, basketball and baseball.

Avail-

able resources, monetary and human, are expended on a small
percentage of the children.

One half of the elementary age

population is completely neglected; as yet, no one has sponsored a league for girls.

Are the so-called "values" gained

from these athletic programs undesirable for girls, or would
adults rather watch boys compete?.
Most of the leaders and coaches in Little League type
programs are lay people who are trained in the particular
sport they are supporting.

According to Bunn's survey (2:19),

mentioned earlier, some of the leagues do have adequate
leadership, but by their own admission over one third of the
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managers were completely untrained.

Even assuming that the

other two thirds were well trained, this is hardly adequate
leadership.

Proponents of these leagues are quick to point

out that they do require physical examinations.

However,

poor leadership often leads to such abuses as playing an
injured child, children competing against more mature
opponents, and playing a child to the point of exhaustion.
Leaders of commercially sponsored programs encourage
spectators and publicity.

Parents often become highly

emotional and pressure their child to try harder.

Values

are placed on players, and coaches bid for them much the
same as is done in professional league drafts.

All-star

teams are picked and championship or all-star teams often
travel hundreds of miles to play in tournaments.

State and

national championship games are common.
Hence, it can be seen that this type of program
meets, at best, only two criteria, number five and number
twelve.

Even these two are only partially met.

There is

more to health safeguards than a physical examination; and,
although participation is voluntary, players are often
pressured to play by coaches and parents.

It takes little

imagination to realize what would happen if the star player
of a championship team decided to quit just before a tournament.
School sponsored interscholastic athletics.

Inter-
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scholastic athletic programs generally are part of a "feeder"
program and are usually under the leadership of personnel
trained for high school coaching.

They are not trained in

the growth and development of elementary school children
and are generally more interested in developing future high
school stars than in meeting the needs of the elementary
school child.

Interscholastic programs do not have a variety

of activities and deal with only a small percentage of the
students.

Often teams travel cross-city or to neighboring

cities for after-school or evening games.

Spectators are

invited and the teams are given some publicity.

Students

have no part in the planning of these programs; they are
patterned after the athletic program of the high school.
It is doubtful if many interscholastic programs could meet
more than five of the criteria.

Some of the more carefully

planned and supervised programs might meet criteria three,
four, five, seven and twelve.
Intramurals.

Intramural programs are designed

chiefly to provide recreational competition among the students
within a school and to provide additional practice of skills
· learned in physical education classes.

These programs gen-

erally include a variety of activities which are an outgrowth
of the regular physical education classes. and which meet
the needs of all students interested in participating.

Some
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programs limit the number of activities or participants,
but this is generally because of a lack of facilities and
personnel to run a more comprehensive program.

Many schools

overcome the shortage of adult leaders by having the students
plan and run their own program.

Adult leaders provide guid-

ance and direction to the program, and the students do all
scheduling, officiating and team managing.

This plan allows

one qualified leader to handle a large program.

It also

gives the children a chance to practice democratic living
in a very real and practical situation.
Since competition is of a more informal nature and
the emphasis is on participation rather than providing
entertainment for spectators, there are no undue pressures
on the children.

Participation is entirely voluntary and

it is unlikely that a child would be pressured to participate by parents.
It is doubtful whether all schools could require
physical examinations for all participants in an intramural
program.

However, since there is little pressure to win,

the adult leader is not likely to allow a child to play
when there is doubt about his physical condition.
Some schools schedule intramural activities during
recesses and noon-hour free time, while others schedule them
immediately after school and on Saturdays.

Either plan is

acceptable, and it would depend entirely on the needs of the

25

community concerned which would be best.

After school sched-

uling gives more time for the program, but in areas where
students are transported to school this would be impractical.
There is an added expense to an after school program also,
since the staff members sponsoring an after school program
would have to be paid, whereas a noon hour and reces$ program requires no additional personnel time since playgrounds
must be supervised regardless of the type of activity taking
place.
Many schools participate with neighboring schools on
an informal basis in invitational games, sports days and
playdays which are an outgrowth of the intramural program.
The emphasis is on social participation rather than on
competition.

This type of activity adds interest to the

intramural program and has none of the ills of highly
competitive interschool athletics.
Intramural programs, though not always ideal in all
respects, meet the criteria fairly well.

Shortcomings of

most intramural programs are a result of lack of facilities
and personnel.

In most cases the schools running intramurals

are doing the best they can with the available resources.
"Free

2.!&"

programs.

Many schools, possibly the

majority in the nation, have no athletic program beyond the
regular physical education classes.

Some physical educators
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believe in the "fair play" concept---that children should
be allowed to play with a minimum of adult supervision.
They feel there is much value in "choose-up" and "sand lot"
games where the children make their own rules and work out
their difficulties by themselves.

Other schools do nothing

because of a lack of personnel to handle any type of program,
or because of a lack of interest in athletic activities on
the part of the staff.
While it is agreed that children need time to play
by themselves, there are many dangers in unsupervised athletic contests.

Children often compete against children

many years older than themselves in such games.

Rules are

generally disregarded, and games becoae unnecessarily rough
and dangerous, especially for the younger children.

This

type of game is dominated by the older and stronger children,
and many times a shy or less talented child is denied the
chance to play.

Despite the many shortcomings, the "free

play" type program does meet five criteria:
seven, nine and twelve.

three, six,

CHAPTER IV

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
I.

SUMMARY

There is some evidence, although it is by no means
conclusive,, that highly competitive athletics may be physically harmful to elementary age children.

Elementary age

children, according to medical experts, should not participate in body contact sports since bone injuries to children
below high school age can be crippling.

However, there is

no evidence that a well organized and well supervised program
based on the developmental level of the children will harm
normal, healthy children.
Success in physical activity is of great social
importance to the elementary school child, and the social
status of boys is markedly improved by participation in
athletic programs.

A varsity type athletic program tends

to benefit only a few, and the benefit to even these few is
doubtful, since it may develop social "snobs" who feel superior to non-participants.

Any program of athletics for elem-

entary ,age children should be- designed to benefit all children, not just the top ten percent.
Reseawch has shown that athletic competition, as such,
causes no emotion.al strain on elementary children.

However,
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the adult imposed standards, artificial stimuli, publicity,
awards, rewards and pressures to win often give rise to
emotional problems in children.

Regardless of the type of

program a school desires, whether it be varsity type athletics, intramurals, or a combination of the two, there is
little danger to the child's emotional health if these adult
pressures are avoided.
One of the biggest difficulties in developing a program of athletics for elementary children is the lack of
properly trained leaders.

Even in the schools there are

few people trained in elementary school physical education.
Most of the coaches of elementary school athletics are people
trained for high school coaching, or classroom teachers
interested in athletics.

The efforts of the few qualified

leaders available should go toward benefiting as many children as possible.

Concentration of available time, effort

and money on a varsity type program for a few children at
the expense of the many cannot be justified educationally.
Many people consider an elementary interscholastic
athletic program the best training ground for high school
athletes.

However, studies have shown that a broad intra-

mural program produces athletes just as well as an intensive,
specialized varsity type program.
Many people feel the real reason for highly competitive athletic programs for elementary children is to provide
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entertainment for parents and coaches.

Anyone who has wit-

nessed the frenzied screaming of parents at games and the
air of importance of some coaches would be likely to agree.
II.

CONCLUSIO-NS

Competition is inherent in the growth and development
of normal children and properly guided it is beneficial and
not harmful to their development.

It is the responsibility

of the schools to cooperate with recreation leaders in
developing community programs of games and sports wuich will
meet the criteria out lined in Chapter Ill of this paper.

Too

often, the schools have done nothing but criticize existing
programs.

If the schools do their part in developing educa-

tionally sound programs they will be able to educate the
public and gain their support.

Parents should be informed

of the aims of the program and the philosophy behind it.
The energies of local people who are interested in athletics
can then be channeled to support a strong and sensible program which mee~s the needs of all children.
A survey by Scott (32:357) showed that intensive
athletic competition has the acceptance, but not the wholehearted approval, of the parents.

This suggests that a

vigorous, well directed public relations and education
program could bring forth encouraging results in changing
present parental attitudes toward competition.

However,
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unless sound intramural programs are undertaken and physical
educators take steps to educate the public, the trend toward
intensive athletic competition at the elementary level seems
likely to continue.
III.

RECOMMENDATIONS

In view of the information presented in this paper,
it is suggested that the following action be taken:
1.

School districts should develop educationally

sound policies on athletio:s from elementary school through
high school, and adhere to them.
2.

Schools should cooperate with recreation leaders

of the community in developing programs which meet the
criteria presented in Chapter III, and the needs of the
community
3.

Parents should be informed of the aims of the

program and the philosophy behind it.
4.

A vigorous, well directed public relations and

education program should be initiated to gain the support
of the community.
It is felt that further study is needed in the
following areas:
1.

Research is needed on the effects of intensive

athletic competition on children, including the effects of
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the "adult imposed standards" mentioned in the criteria in
Chapter III.
2.

Follow-up studies would be helpful in comparing

the long range effects of intramural and interscholastic
type programs.
3.

A survey of elementary schools is needed to show

the current trends in elementary school athletics.
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